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ABSTRACT 

The transformation of the Islamic Religious Education (PAI) curriculum is an 
urgent necessity in facing the digital era and global disruption. The PAI curriculum 
can no longer focus solely on the transfer of normative knowledge but must also be 
responsive to technological developments and the demands of 21st-century 
competencies. This study aims to analyze strategies for transforming the PAI 
curriculum through digital and contextual approaches and to propose an 
applicable, transformative, and relevant curriculum model for modern education. 
The research employed a library research method by analyzing relevant primary 
and secondary sources, including books, journals, and recent research reports. The 
findings indicate that the integration of digital technology into the PAI curriculum 
enhances students' digital literacy, creativity, collaboration, and critical thinking 
skills. Meanwhile, the contextual approach plays a significant role in connecting 
Islamic values with the social and cultural realities of Indonesia's plural society. In 
conclusion, a PAI curriculum that combines digital and contextual approaches not 
only increases the relevance of religious education but also shapes inclusive, 
adaptive, and competitive Muslim generations in the global era. The study 
recommends teacher training in digital literacy, the provision of adequate 
educational infrastructure, and the design of teaching materials that balance 
normative aspects with 21st-century skills 
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PENDAHULUAN 
The transformation of education in the era of technological disruption has brought 

fundamental changes in learning patterns, mindsets, and competency needs of students 
(Ixfina et al., 2024). Islamic Religious Education (PAI) as an important component in the 
national education system must not be left behind in responding to this dynamic (Ramdani 
et al., 2025). The Islamic Religious Education curriculum is required to not only be oriented 
towards normative and ritualistic aspects, but must also be able to answer the challenges 
of globalization, the development of digital technology, and the increasingly complex 
contextual needs of society (Zain et al., 2025). This paradigm shift suggests that Islamic 
Religious Education (PAI) must be reconstructed into a more integrative, applicable, and 
transformative curriculum, capable of preparing a generation of Muslims who are 
religious, critical, creative, and adaptive to current developments. 

The underlying problem is the persistent gap between the Islamic Religious 
Education (PAI) curriculum taught in schools and the actual needs of students facing the 
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challenges of the digital era. Many curricula remain textual and memorization-oriented, 
thus under-stimulating critical thinking, problem-solving, and digital literacy skills, which 
are crucially needed today. This situation creates a relevance problem, where religious 
learning is often perceived as lacking applicability to everyday life. Therefore, the PAI 
curriculum needs to be transformed by integrating digital and contextual approaches to 
address the real needs of society while maintaining the relevance of Islamic teachings in 
the contemporary context. 

From the perspective of educational theory, the transformation of the Islamic 
Education curriculum can be understood through the concept of contextual teaching and 
learning (CTL), which emphasizes the importance of linking learning materials to the 
realities of students' lives (Wijaya et al., 2024). (Johnson, 2002) states that CTL encourages 
students to understand the meaning of learning through connections to real-life situations. 
When CTL is applied in Islamic Religious Education (PAI), Islamic values are understood 
not only as normative teachings but also as applicable guidelines for dealing with social, 
cultural, environmental, and technological issues. Furthermore, constructivism theory 
(Vygotsky & Cole, 2018) also strengthens the importance of experiential learning and social 
interaction, which can be optimized through digital media. 

Previous research studies also show the urgency of transforming the Islamic 
Religious Education curriculum. Research by (Khosyiin & Khoiiri, 2024) emphasized that 
a digital-based Islamic Religious Education curriculum can increase student engagement, 
especially through e-learning platforms and Islamic education applications. Other research 
by (Tamami et al., 2024) This study demonstrates that integrating the Islamic Religious 
Education curriculum with a contextual approach has proven effective in enhancing 
students' understanding of Islamic values relevant to everyday life. This demonstrates that 
the synergy between digital and contextual approaches is a potential strategy for making 
Islamic Religious Education more meaningful, modern, and responsive to the needs of the 
times. 

However, previous research still shows limitations, such as a lack of attention to 
the integration of Islamic values with 21st-century competencies, and a lack of truly 
applicable curriculum models at various levels of education. Many studies focus solely on 
the application of technology without linking it to the contextual realities of students, or 
conversely, only emphasize contextual aspects without optimally utilizing digital media. 
Therefore, this study attempts to fill this gap by offering a digital-based and contextual 
Islamic Education curriculum model, so that both complement each other in providing a 
more comprehensive learning experience. 
The transformation of the Islamic Religious Education (PAI) curriculum through a digital 
and contextual approach also aligns with the national education goals and the vision of 
religious moderation proclaimed by the Ministry of Religious Affairs. By utilizing digital 
technology, the PAI curriculum can reach a younger generation who are very familiar with 
social media, the internet, and digital applications. Meanwhile, the contextual approach 
ensures that the Islamic values taught remain relevant to social and cultural conditions and 
the challenges of the times. This combination not only strengthens students' faith and 
morals but also shapes inclusive, tolerant, and adaptive characters to global dynamics. 

Based on the description, the purpose of this study is to analyze the strategy of 
transforming the Islamic Religious Education curriculum through a digital and contextual 
approach, and to offer a curriculum model that is applicable, transformative, and relevant 
to the needs of 21st-century education. This study also aims to identify opportunities and 
challenges in implementing this approach, both from the perspective of teachers, students, 
and educational institutions, so that the results of the study can be a real contribution in 
the development of modern, relevant, and effective Islamic Religious Education in forming 
a superior Muslim generation in the digital era. 
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METODE 
This study employed a qualitative approach with a library research method. This 

approach was chosen because the research focused on theoretical and conceptual analysis, 
as well as relevant previous research findings regarding the transformation of the Islamic 
Religious Education (PAI) curriculum through digital and contextual approaches. Primary 
data were obtained from literature sources including books, scientific journal articles, 
research reports, proceedings, and educational policy documents such as the Independent 
Curriculum and Ministry of Religious Affairs regulations. Sources were selected 
purposively, selecting only literature relevant to the research theme and academically 
credible. 

Data collection techniques were conducted through documentation and literature 
review by searching print and digital sources using academic databases such as Google 
Scholar, DOAJ, and Garuda. Each literature found was then sorted by category, such as 
curriculum transformation theory, digital learning concepts, contextual approaches, and 
studies of religious moderation in Islamic Religious Education (PAI). To maintain 
analytical clarity, the data obtained were organized within a thematic analysis framework 
that connects the main research variables: the PAI curriculum, digital approaches, and 
contextual approaches. 

Data analysis used content analysis, with the following steps: data reduction, data 
presentation, and conclusion drawing. Data reduction was performed by filtering the most 
relevant literature and then presenting it in the form of a thematic summary. Interpretation 
was then conducted to identify patterns, gaps, similarities, and differences between 
existing studies. Source triangulation was used to enhance the validity of the results by 
comparing data from various theoretical perspectives and previous research. With this 
method, the research is expected to produce a comprehensive picture of digital-based and 
contextual Islamic Religious Education curriculum transformation strategies, as well as 
offer an implementation model relevant to the needs of Islamic education in the era of 
disruption. 

 
HASIL DAN PEMBAHASAN 
Islamic Education Curriculum Transformation Strategy through Digital and Contextual 
Approaches 

The research results show that the transformation of the Islamic Religious 
Education curriculum requires synergy between digital and contextual approaches as two 
main pillars. The digital approach allows the Islamic Religious Education curriculum to be 
integrated with modern learning technologies, such as Learning Management Systems 
(LMS), interactive Quran applications, and gamification-based e-learning platforms. This 
integration has been proven to increase student engagement in the learning process, as 
evidenced by research. (Qutub, 2025) who found that the use of digital media in Islamic 
Religious Education (PAI) increased learning interest by up to 30% compared to 
conventional methods. Meanwhile, a contextual approach brings PAI material closer to 
students' social realities, for example by linking Quranic teachings on social justice with 
contemporary issues such as the environment, interfaith tolerance, or healthy digital 
literacy. 

This transformation strategy is also oriented towards developing 21st-century 
competencies, including critical thinking, communication, collaboration, and creativity 
(the 4Cs). A responsive Islamic Religious Education curriculum in the digital era not only 
teaches normative concepts but also trains students to critically analyze socio-religious 
issues, seek innovative solutions, and collaborate across cultures and religions. For 
example, through problem-based learning projects, students are invited to analyze cases 
of social media misuse in the spread of hate speech and then relate these to the principles 
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of religious moderation in Islam. Thus, the Islamic Religious Education curriculum serves 
as a platform for the integrative development of knowledge, attitudes, and skills. 

The implementation of digital and contextual approaches also creates a more 
flexible and personal learning experience (Widiyanti et al., 2025). With digital technology, 
Islamic Religious Education (PAI) learning can take place both synchronously and 
asynchronously, allowing students to learn at their own pace. At the same time, a 
contextual approach ensures that Islamic Religious Education (PAI) material extends 
beyond cognitive understanding and is applied to real-life situations, such as religious 
practices linked to environmental cleanliness or character building through community 
social activities. This makes the transformation of the Islamic Religious Education (PAI) 
curriculum more comprehensive, addressing students' cognitive, affective, and 
psychomotor dimensions. 

However, the analysis also shows a significant need to improve the capacity of 
Islamic Religious Education (PAI) teachers. Many teachers still face challenges in optimally 
utilizing digital technology. (ASQIA, 2023) revealed that more than 40% of Islamic 
Religious Education (PAI) teachers at the secondary school level lack adequate digital 
literacy competencies. This underscores the importance of teacher training programs to 
master digital media, develop interactive PAI content, and integrate Islamic values with 
contextual social issues relevant to students. Without improving teacher capacity, 
curriculum transformation strategies will be difficult to implement effectively. 

Thus, the initial findings of this study confirm that the Islamic Religious Education 
curriculum transformation strategy through a digital and contextual approach is not 
merely an option, but a necessity in this era of disruption. The synergy between the two 
creates a curriculum model that is applicable, transformative, and relevant to the needs of 
21st-century education. This strategy not only strengthens students' faith and morals but 
also equips them with the life skills needed to face increasingly complex global challenges. 
Opportunities and Challenges in Implementing a Digital and Contextual Islamic 
Education Curriculum 

The opportunity to implement a digital and contextual Islamic Religious 
Education curriculum is wide open in Indonesia. This is driven by several factors, such as 
increasing internet and digital device penetration among students, government policy 
support through school digitalization programs, and the community's real need for 
religious education that is more relevant to everyday life. This situation provides positive 
momentum for schools and madrasahs (Islamic schools) to develop a more modern Islamic 
Religious Education curriculum oriented toward 21st-century competencies. 

On the other hand, this study also identified several challenges that need to be 
addressed for effective curriculum implementation. The main challenge is the digital 
literacy gap between teachers and students. Many students are more adept at using 
technology than their teachers, potentially creating imbalances in the learning process. 
Furthermore, the unequal availability of digital infrastructure, particularly in remote areas, 
is also a serious obstacle. Without adequate facilities, a digital-based Islamic Religious 
Education curriculum will be difficult to implement evenly across Indonesia. 

Another challenge is the resistance of some teachers and the community to change. 
Some still believe that religious education must be conducted using traditional methods, 
thus deeming the use of digital media less in line with Islamic values. However, technology 
is merely a tool, while the essence of Islamic teachings remains intact if integrated wisely. 
Therefore, public awareness and education are needed to demonstrate that the use of 
digital approaches in Islamic Religious Education can actually strengthen the 
internalization of religious values in a more effective manner and in a way that aligns with 
the characteristics of millennials and Gen Z. 
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Despite these challenges, there is a significant opportunity for the Islamic Religious 
Education (PAI) curriculum to emerge as a transformative one. With a digital approach, 
Islamic values can be conveyed through media more relevant to students' daily lives, such 
as educational videos, Islamic podcasts, or interactive learning apps. Meanwhile, a 
contextual approach enables students to connect religious teachings with current issues in 
their environment, such as tolerance, the environment, and social media ethics. This 
combination has the potential to make PAI a curriculum that not only imparts knowledge 
but also shapes students' holistic personalities. 

Thus, the results of these two studies confirm that digital-based and contextual 
Islamic Religious Education (PAI) curriculum transformation has significant potential for 
implementation, despite facing a number of structural and cultural challenges. Therefore, 
a comprehensive strategy is needed, ranging from improving teachers' digital literacy, 
providing equitable infrastructure, to developing applicable curriculum content that meets 
students' needs. If implemented consistently, the PAI curriculum will be a key pillar in 
shaping a superior, adaptive, and contributing generation of Muslims in facing the 
challenges of the 21st century. 
Discussion 

The results of this study reinforce the findings of previous theories and studies that 
the transformation of the Islamic Religious Education (PAI) curriculum requires the 
integration of digital and contextual approaches. This aligns with constructivist learning 
theory (Su'udi, 2022), a digital approach helps build active interactions between students 
and learning resources through technology. Qutub's research, which showed a 30% 
increase in learning interest through digital media, supports this theory, that active student 
engagement in digital environments can strengthen meaningful learning experiences. On 
the other hand, a contextual approach aligns with the concept of Contextual Teaching and 
Learning (CTL), which emphasizes the importance of linking learning materials to the 
realities of students' lives (Johnson, 2002). This proves that an Islamic Education 
curriculum integrated with a social context can deliver more relevant and transformative 
learning. 

From the perspective of strengthening 21st century competencies, the results of 
this study are also in line with the views (Siregar & SP, 2024) about the importance of 
mastering the 4C skills (critical thinking, communication, collaboration, and creativity). 
Islamic Religious Education curriculum designed through a digital and contextual 
approach has proven to be more effective in fostering students' critical thinking skills and 
collaborative abilities, as supported by research (Kusnandar et al., 2025). This demonstrates 
that the application of technology-based problem-based learning in Islamic Religious 
Education (PAI) can improve students' critical thinking skills and social empathy. Thus, 
Islamic Religious Education (PAI) learning is no longer confined to the cognitive or 
dogmatic realm, but rather becomes a vehicle for character development and life skills. 

In addition, the findings of this study also confirm the blended learning theory put 
forward by (Hofmann, 2018), that the combination of online and offline learning can create 
a flexible, adaptive, and more personalized learning experience. A digital approach allows 
students to learn anytime and anywhere, while a contextual approach ensures the 
connection between learning materials and real life. This aligns with research (Muktar & 
Burhan, 2025) which shows that the digital-contextual learning model increases Islamic 
Religious Education students' motivation and independence in learning. Thus, the 
transformation of the Islamic Religious Education curriculum through this approach 
encompasses all dimensions of student development, including cognitive, affective, and 
psychomotor. 

However, the results of this study also revealed a digital competency gap among 
teachers, which poses a significant challenge in implementing a digital-based Islamic 
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Religious Education curriculum. (Sujanto et al., 2023) emphasized that low teacher digital 
literacy is a major obstacle to the implementation of technology in Islamic Religious 
Education (PAI) learning. Yet, teachers play a central role as facilitators and innovators in 
integrating Islamic values with digital media. This highlights the need to strengthen 
teacher capacity through ongoing training, the development of digital learning 
communities, and policy support from educational institutions to ensure optimal 
curriculum transformation. Without improved teacher capacity, digital and contextual 
integration risks remaining merely discourse without concrete implementation. 

Finally, the results of this study confirm that the strategy of transforming the 
Islamic Education curriculum through a digital and contextual approach is a necessity in 
the era of technological disruption. This aligns with the idea (Symbolon, 2025) that 
contemporary Islamic education must transform from a traditional paradigm to a digital-
humanistic paradigm that balances faith, reason, and skills. By integrating Islamic spiritual 
values with 21st-century competencies, the Islamic Religious Education (PAI) curriculum 
can be a strategic instrument in shaping a generation of Muslims with strong character, 
open-mindedness, and adaptability to global change. Therefore, the results of this study 
not only provide empirical evidence but also enrich the theoretical framework regarding 
the direction of Islamic Religious Education (PAI) curriculum development that is relevant 
to current demands. 

The novelty of this research lies in the proposed Islamic Religious Education (PAI) 
curriculum transformation model that simultaneously integrates digital and contextual 
approaches. While previous research has tended to focus on one aspect, this study presents 
a holistic curriculum concept by combining both. With this model, the Islamic Religious 
Education (PAI) curriculum not only functions as an instrument for transferring religious 
knowledge but also becomes a transformative tool that develops 21st-century skills, such 
as digital literacy, critical thinking, and collaboration, while also instilling Islamic values 
that are applicable to social life. This provides a theoretical contribution in the form of a 
new conceptual framework for Islamic Religious Education (PAI) curriculum studies, as 
well as a practical contribution in the form of recommendations for curriculum 
development strategies relevant to the needs of Islamic education in an era of disruption. 

The limitations of this research lie in the method used, namely a literature study. 
Therefore, the results obtained are still conceptual and have not been empirically tested in 
the field. This means that the research findings cannot comprehensively describe the 
dynamics of the implementation of the digital-contextual Islamic Education curriculum in 
various schools or madrasas with diverse backgrounds. Furthermore, this study also does 
not in-depth examine external factors such as government policies, infrastructure support, 
and cultural resistance among teachers and the community that can influence the success 
of the curriculum implementation. Therefore, further empirical research through case 
studies, surveys, or educational experiments is urgently needed to test the validity and 
effectiveness of this curriculum model in real-world contexts. 
 
KESIMPULAN 

The results of the study indicate that the transformation of the Islamic Religious 
Education curriculum through a digital and contextual approach is able to present a 
learning model that is more adaptive to the needs of the 21st century, where digital 
technology is utilized to strengthen literacy, collaboration, and creativity of students, while 
the contextual approach emphasizes the relevance of Islamic values to the social, cultural 
realities, and global challenges faced by the younger generation. In conclusion, the 
integration of these two approaches not only enriches the content of the Islamic Religious 
Education curriculum, but also makes it transformative, applicable, and effective in 
forming a generation of intelligent, tolerant, and superior Muslims in the digital era. The 
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recommendation from this study is the need for synergy between teachers, educational 
institutions, and policymakers in developing a digital-contextual Islamic Religious 
Education curriculum, including strengthening teacher competencies in digital literacy, 
providing adequate technological infrastructure, and designing teaching materials that are 
able to balance Islamic values and 21st-century skills so that the implementation of this 
curriculum can run optimally and sustainably. 
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