
 

 

 

 

Safe Schools, Thriving Teachers: Reimagining Educational Planning to 
Mitigate School Violence and Support Educator Well-Being 

Nur Muhabibudin1,2, Zamroni3, Hasan Baharun4 
1 STAI Sangatta, Indonesia 

2,3 Universitas Islam Negeri Aji Muhammad Idris Samarinda, Indonesia 
4 Universitas Nurul Jadid Probolinggo, Indonesia 
 

Corresponding Author         nurmuhabibudin@gmail.com 

 
ARTICLE INFO 

Article history: 
Received 

July 02, 2026 
Revised 

August 18, 2026 
Accepted 

September 30, 
2024 

ABSTRACT 

School violence and declining educator well-being present interconnected 
challenges for educational quality and institutional sustainability. Conventional 
educational planning often treats school safety, violence prevention, and teacher 
well-being as separate administrative concerns, limiting the capacity of schools to 
address their structural and relational dimensions. This study aims to examine 
how educational planning can be reimagined as an integrated strategy for 
mitigating school violence while strengthening educator well-being. The study 
employed an integrative literature review of recent academic publications on 
school violence prevention, whole-school approaches, teacher well-being, school 
climate, and educational planning. The literature was analyzed thematically to 
identify recurring patterns, mechanisms, and planning implications. The synthesis 
indicates that effective educational planning requires four interconnected 
dimensions: preventive school safety planning, supportive organizational 
conditions, relational and participatory governance, and continuous monitoring 
and response. Evidence also indicates that teacher well-being depends not only on 
individual coping strategies but also on workload, school climate, leadership 
support, collegial relationships, student-related demands, and access to 
organizational resources. Therefore, school safety planning should move beyond 
incident response toward a whole-school framework that simultaneously protects 
students and educators. The study proposes an integrated planning framework 
connecting risk identification, preventive intervention, educator support, 
stakeholder participation, monitoring, and continuous improvement. 
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INTRODUCTION 
Schools are expected to function as safe and supportive environments in which 

students can learn and educators can perform their professional responsibilities without fear of 
violence, discrimination, or psychological harm (DePaoli & McCombs, 2023; Thobane et al., 
2023). However, school violence remains a significant educational and social concern because its 
consequences extend beyond individual incidents and can affect relationships, learning 
conditions, organizational climate, and the well-being of teachers (Peist et al., 2024; Reddy et al., 
2024). Recent research shows that violence and disruptive behavior in schools can become an 
organizational problem when schools lack effective preventive systems and supportive 
environments (McLaughlin et al., 2026; Mariani & Schiff, 2025). Yang et al., (2022), for example, 
found that teacher victimization was significantly associated with emotional exhaustion, 
depersonalization, and reduced personal accomplishment. These findings indicate that school 
violence should not be understood solely as a student protection issue. It also represents a risk 
to the sustainability of the teaching workforce and the quality of the educational environment.  

The problem becomes more complex because educational planning has traditionally 
emphasized curriculum implementation, academic achievement, infrastructure, human 
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resources, and financial management, while school safety and educator well-being have often 
received less systematic attention as core planning dimensions (Sarzhanova & Nurgabdeshov, 
2025; Chatzipanagiotou & Katsarou, 2023). From a theoretical perspective, this creates a 
problem of fragmented planning, in which violence prevention, teacher well-being, school 
climate, and educational quality are addressed through separate programs. The Job Demands-
Resources perspective suggests that employee well-being is influenced by the interaction 
between occupational demands and available resources (Demerouti, 2025). Zhou et al., (2024), 
through a meta-analysis of 173 studies involving 89,876 participants, found that teacher well-
being is associated with work-related resources, social relationships, competence, motivation, 
and work-life balance. Therefore, addressing educator well-being only through individual 
coping or psychological interventions may not sufficiently address organizational conditions 
that generate stress and vulnerability (Nwoko et al., 2023).  

Recent empirical studies provide important evidence concerning the relationship 
between school violence, school climate, and teacher well-being. (Yang et al., 2022) 
demonstrated that teacher victimization was positively associated with multiple dimensions of 
teacher burnout, while school climate played a moderating role in this relationship. Andersen et 
al., (2025) similarly reported an association between pupil aggression and teacher burnout, 
highlighting the importance of stress and social support in the workplace. Research on teacher 
well-being has also moved toward a broader conceptualization. Ozturk et al., (2024), through a 
systematic review, argued that teacher well-being should be approached holistically because 
existing studies have frequently emphasized either negative conditions such as stress and 
burnout or positive conditions such as flourishing and professional functioning. These studies 
collectively demonstrate that violence prevention and educator well-being cannot be separated 
from the organizational conditions of schools.  

Research on school-based prevention further demonstrates the importance of moving 
beyond individual-level interventions toward whole-school approaches. Ponsford et al., (2024) 
found that whole-school interventions can influence school-level conditions associated with 
violence and student commitment. Similarly, Garza, (2025) reviewed school violence prevention 
programs and emphasized the continuing need for systematic approaches to violence 
prevention in elementary education. Research on educator well-being also indicates that 
interventions can produce positive outcomes. Beames et al., (2023), through a systematic review 
and meta-analysis, found that psychological interventions for teachers were associated with 
improvements in stress, anxiety, depression, burnout, and well-being. However, the existence 
of effective interventions does not automatically ensure their integration into school planning. 
The literature therefore points to a distinction between having interventions and 
institutionalizing them within the educational planning system (Millie, 2025; Martino et al., 
2022).  

This distinction identifies an important research gap and state of the art. Existing 
studies have generated substantial evidence about teacher victimization, school violence, 
teacher burnout, school climate, whole-school interventions, and educator well-being. 
However, these research areas are commonly examined as separate problems. Studies of school 
violence tend to emphasize prevention, victimization, bullying, or student safety, while studies 
of teacher well-being frequently focus on burnout, stress, mental health, job satisfaction, or 
individual and organizational support. The missing link concerns how these dimensions can be 
deliberately integrated into educational planning as a continuous school improvement process 
(Al-Zyoud et al., 2025). The novelty of the present study therefore lies in repositioning school 
safety and educator well-being as interconnected planning dimensions rather than as 
supplementary programs. This perspective shifts educational planning from a predominantly 
administrative and programmatic orientation toward a risk-informed, preventive, participatory, 
and well-being-oriented model of school improvement. 

The Indonesian context makes this research particularly relevant. In January 2026, the 
Indonesian Ministry of Primary and Secondary Education issued Permendikdasmen No. 6 of 
2026 on Budaya Sekolah Aman dan Nyaman, which replaced Permendikbudristek No. 46 of 
2023. The new regulation defines safe and comfortable school culture in broader terms that 
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include spiritual needs, physical protection, psychological well-being, sociocultural security, 
and digital civility and safety (Bakar & Dewi, 2026). It also emphasizes humanistic, 
comprehensive, and participatory approaches. The regulation explicitly includes monitoring, 
evaluation, and funding as components of implementation. This policy development creates a 
strong contextual basis for rethinking educational planning. School safety is no longer limited to 
responding to violence after an incident occurs. It requires schools to build preventive cultures 
and integrate safety and well-being into institutional planning, implementation, monitoring, 
and continuous improvement (Gayathri et al., 2025).  

Based on this theoretical, empirical, and policy context, this study focuses on how 
educational planning can integrate school safety, violence prevention, and educator well-being 
to support sustainable school improvement. The study aims to develop an integrated 
educational planning framework that connects risk diagnosis, participatory priority setting, 
preventive intervention, educator well-being support, responsive governance, and continuous 
monitoring and evaluation. This focus is justified because school safety and educator well-being 
share many organizational determinants, including leadership, school climate, social 
relationships, workload, institutional support, participation, and access to resources. Integrating 
these dimensions into educational planning can provide a more coherent basis for prevention 
and school improvement than treating them as isolated programs. Accordingly, the study 
addresses one central research question: How can educational planning integrate school safety, 
violence prevention, and educator well-being to support sustainable school improvement? 
 
METHOD 

This study employed a qualitative approach with an integrative literature review design 
(Raihan et al., 2025). This approach was selected because the study aimed to critically synthesize 
findings from diverse academic studies and develop an integrated educational planning 
framework rather than measure the statistical effect of a particular intervention. An integrative 
literature review allows empirical and conceptual studies to be examined together to identify 
recurring patterns, relationships, and theoretical insights concerning school violence, school 
safety, educator well-being, school climate, and educational planning. The design was therefore 
considered appropriate for answering the central research question concerning how educational 
planning can integrate school safety, violence prevention, and educator well-being to support 
sustainable school improvement. 

Data were collected through documentary techniques by systematically identifying, 
screening, selecting, and extracting information from relevant academic publications and policy 
documents (Chand, 2025). The search used combinations of keywords such as "school violence," 
"school safety," "teacher well-being," "educator well-being," "teacher burnout," "school climate," 
"whole-school intervention," "school violence prevention," "educational planning," and "school 
improvement." Studies were included when they examined school violence or teacher 
victimization, educator well-being or burnout, school climate or organizational support, whole-
school interventions, or educational planning and school improvement. Publications unrelated 
to formal education settings, sources with insufficient methodological or conceptual 
information, and studies that did not contribute directly to the research question were excluded. 
Indonesian regulations and international policy documents were analyzed separately from 
academic studies because they served primarily as contextual and policy sources. 

The data were analyzed using thematic analysis and integrative thematic synthesis 
(Baxter et al., 2024). The selected literature was first classified according to its main focus, 
followed by comparison of findings across studies to identify recurring patterns, relationships, 
and mechanisms. Relevant findings were then coded and grouped into broader themes related 
to school safety, violence prevention, educator well-being, school climate, organizational 
support, and educational planning. The resulting themes were synthesized into an integrated 
educational planning framework consisting of six dimensions: risk diagnosis, participatory 
priority setting, preventive intervention, educator well-being support, responsive governance, 
and continuous monitoring and evaluation. The analysis did not generate primary empirical 
data because the study relied exclusively on published literature and policy documents. 
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Consequently, the proposed framework represents a literature-based conceptual synthesis that 
requires further empirical testing across different educational contexts. 

 
RESULT AND DISCUSSION  

1. School Violence as a Systemic Risk to Educator Well-Being 
The literature synthesis indicates that school violence should not be treated exclusively as 

a student protection issue. It also represents an organizational risk that can affect teachers' 
psychological well-being, professional functioning, and commitment to their schools. The 
evidence reviewed in this study shows a consistent relationship between exposure to 
aggression, disruptive student behavior, workplace victimization, and adverse teacher well-
being outcomes. 

Andersen et al., (2025), for example, examined Danish school teachers and found an 
association between pupils' aggressive behavior and subsequent teacher burnout. The study 
also highlighted the importance of stress and social support at work. Yang et al., (2022) 
similarly reported that teacher victimization was associated with teacher burnout and that 
school climate played a moderating role. These findings indicate that the consequences of 
school violence extend beyond the immediate victim and can influence the wider organizational 
environment. 

Mudrák et al., (2026) further demonstrated that disruptive student behavior and 
workplace bullying were associated with teacher exhaustion, while supportive relationships 
among colleagues were associated with lower exhaustion. This finding is particularly relevant 
for educational planning because it shows that the same organizational environment can 
contain both risk factors and protective factors. The evidence therefore supports a shift from an 
incident-based understanding of school violence toward a systemic risk perspective. A school 
should not wait for serious incidents before allocating resources to safety. Planning should 
identify the conditions that increase exposure to violence and the organizational resources that 
can reduce its consequences. 
Table 1. Evidence Linking School Violence, Organizational Conditions, and Educator Well-

Being 

Evidence 
dimension 

Empirical finding Planning implication 

Pupil aggression Aggressive pupil behavior is associated 
with teacher burnout 

Include student aggression in 
school risk assessment 

Teacher 
victimization 

Teacher victimization is associated with 
burnout 

Establish mechanisms for 
teacher protection and 
reporting 

Workplace 
bullying 

Workplace bullying is associated with 
teacher exhaustion 

Strengthen organizational 
procedures and collegial 
support 

School climate School climate can moderate the 
relationship between victimization and 
burnout 

Treat school climate as a 
preventive resource 

Social support Support from colleagues is associated 
with lower teacher exhaustion 

Allocate resources for 
collaboration and peer 
support 

Disruptive 
behavior 

Persistent disruptive behavior creates 
additional occupational demands 

Strengthen classroom 
management and behavioral 
support 

Source: Synthesized from Andersen et al. (2022), Yang et al. (2022), and Mudrák et al. (2023). 
However, this process is not deterministic. Organizational resources can interrupt the 

negative pathway. Leadership support, collegial relationships, professional competence, clear 
procedures, and a positive school climate can function as protective resources. This 
interpretation is consistent with the broader teacher well-being literature. Zhou et al., (2024), 
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through a meta-analysis, identified interpersonal relationships, professional competencies, 
motivation, and work environments as important factors associated with teacher well-being. 
Teacher well-being was also associated with job satisfaction, work engagement, occupational 
commitment, and lower turnover intentions. 

The implication is that educational planning should treat teacher well-being as an 
organizational outcome. A school that plans only for student achievement while ignoring 
teacher safety and well-being may overlook conditions that directly influence the sustainability 
of teaching and learning. The quantitative evidence from teacher well-being interventions 
further strengthens this argument. Beames et al. (2023) reviewed 88 unique studies and 
included 46 studies in meta-analyses. Among randomized controlled trials, interventions 
produced a large effect on stress and moderate effects on anxiety, depression, professional 
burnout, and well-being. 

The data demonstrate that teacher well-being can respond to structured intervention. 
However, intervention effectiveness alone does not justify an individualistic approach to 
teacher well-being. The review by Beames et al., (2023) also identified considerable variation in 
intervention characteristics and implementation conditions. Therefore, schools should combine 
individual support with organizational prevention. This distinction is important for educational 
planning. Counseling, psychological support, and stress-management programs may help 
teachers cope with occupational pressure. However, these interventions cannot replace efforts 
to reduce avoidable organizational risks, such as repeated aggression, unclear disciplinary 
procedures, excessive workload, weak leadership support, or inadequate professional 
assistance. The first analytical finding therefore answers part of the central research question: 
educational planning can integrate school safety and educator well-being by treating violence 
exposure as an organizational risk and by planning both preventive and supportive resources at 
the school level. 

2. School Climate and Whole-School Planning as the Connecting Mechanism 
The second major finding concerns the role of school climate. The reviewed evidence 

indicates that school climate provides an important mechanism through which educational 
planning can connect violence prevention with educator well-being. School climate includes the 
quality of relationships, perceptions of safety, leadership support, fairness, participation, 
inclusion, and shared expectations within the school. These dimensions are not independent of 
violence prevention. They influence how students and teachers experience the school 
environment and how willing they are to seek help when problems occur. 

Nalipay, (2023), using TALIS 2018 data from five Asian societies, found that school 
climate dimensions were relevant to teacher job satisfaction and well-being. Mudrák et al., 
(2026) also found that supportive relationships within schools were associated with lower 
teacher exhaustion. These findings suggest that organizational relationships can function as 
protective resources. Whole-school interventions provide further evidence. Ponsford et al., 
(2024) reviewed whole-school interventions designed to promote student commitment to school 
and found evidence of reductions in violence perpetration and victimization. It also identified 
several pathways through which whole-school interventions can operate, including student 
participation, staff-student relationships, learning engagement, and parental involvement. The 
evidence can therefore be organized into four interconnected school-level resources. 

Table 2. School-Level Protective Resources for Safety and Educator Well-Being 

Protective resource Mechanism Expected contribution 

Supportive leadership Provides guidance, protection, 
and organizational resources 

Reduces perceived 
occupational vulnerability 

Positive staff-student 
relationships 

Builds trust and improves 
communication 

Supports early identification of 
problems 

Teacher collaboration Provides social and professional 
support 

Reduces isolation and 
strengthens coping resources 

Student participation Gives students a role in shaping 
school conditions 

Strengthens ownership and 
school commitment 
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Parent engagement Extends prevention beyond the 
classroom 

Supports consistent behavioral 
expectations 

Inclusive school 
climate 

Reduces discrimination and 
social exclusion 

Strengthens psychological 
safety 

Clear reporting 
procedures 

Improves access to institutional 
support 

Encourages early reporting 
and response 

Digital safety practices Addresses online risks and 
harmful interactions 

Extends school safety into 
digital environments 

Source: Synthesized from Nalipay (2023), Melendez-Torres et al. (2023), Ponsford et al. (2024), and the 
2026 Indonesian school safety policy framework. 

This synthesis has direct relevance to the Indonesian context. Permendikdasmen No. 6 of 
2026 defines Budaya Sekolah Aman dan Nyaman as a school culture designed to provide 
spiritual fulfillment, physical protection, psychological well-being, sociocultural security, and 
digital civility and safety. The regulation also emphasizes humanistic, comprehensive, 
participatory, promotive, preventive, and collaborative approaches (Bakar & Dewi, 2026). The 
policy therefore moves school safety beyond a narrow violence-response model. It frames safety 
as a cultural and organizational condition. This orientation is compatible with the empirical 
literature because the literature also points toward school-level relationships, participation, 
organizational support, and preventive intervention. 

The analytical significance of this finding is that school climate can serve as the 
connecting mechanism between two policy objectives that are often separated: preventing 
violence and supporting educators. A school with weak relationships may experience a cycle in 
which disruptive behavior increases teacher stress, stress reduces teacher capacity to maintain 
constructive interactions, and deteriorating relationships create additional opportunities for 
conflict. In contrast, supportive leadership and collegial collaboration can provide resources 
that help teachers manage difficult situations and sustain constructive relationships with 
students. 

The current Indonesian policy framework reinforces this conclusion. The Ministry of 
Primary and Secondary Education describes the 2026 policy as an expansion from violence 
prevention and response toward comprehensive protection involving physical, psychological, 
social, spiritual, and digital dimensions. It also emphasizes the participation of schools, families, 
communities, and media. Consequently, the second analytical finding is that whole-school 
planning provides the organizational mechanism through which school safety and educator 
well-being can be addressed simultaneously. The planning process should therefore involve 
multiple stakeholders rather than assigning responsibility exclusively to teachers or school 
leaders. 

3. An Integrated Educational Planning Framework for Safe Schools and Thriving Teachers 
The third finding synthesizes the evidence into an integrated educational planning 

framework. The framework responds directly to the central research question by translating the 
identified risk factors and protective resources into a continuous planning cycle. The literature 
suggests that effective planning should contain six interconnected functions: risk diagnosis, 
participatory priority setting, preventive intervention, educator well-being support, responsive 
governance, and continuous monitoring and evaluation. 

Table 3. Proposed Monitoring Indicators for Integrated School Safety Planning 

Planning domain Process indicators Outcome indicators 

School safety Staff and student participation in 
safety programs 

Perceived physical and 
psychological safety 

Violence prevention Prevention activities implemented Trends in reported incidents 

Teacher well-being Access to support and 
professional development 

Stress, exhaustion, well-being, 
and job satisfaction 

School climate Stakeholder participation in 
climate assessment 

Trust, belonging, inclusion, and 
relationship quality 

Governance Reporting and response Response quality and 
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procedures available stakeholder confidence 

Digital safety Digital literacy and safety 
activities 

Reported digital risks and 
perceived digital safety 

Continuous 
improvement 

Regular review meetings Evidence of plan revision based 
on monitoring 

The framework also has a direct connection with the 2026 Indonesian policy framework. 
Permendikdasmen No. 6 of 2026 explicitly promotes a shift toward promotive and preventive 
action, broader protection, participation, collaborative handling, and a humanistic, 
comprehensive, and participatory approach. The framework therefore translates the policy 
principles into an educational planning process. 

The analytical relationship can be summarized as: Risk Information + Stakeholder 
Participation + Preventive Action + Organizational Support + Responsive Governance + 
Continuous Evaluation = Sustainable School Safety and Educator Well-Being. The framework 
also addresses an important limitation of fragmented interventions. If schools implement an 
anti-bullying program without improving reporting mechanisms, the program may have 
limited institutional reach. If schools provide teacher counseling without addressing repeated 
aggression or excessive workload, individual support may not resolve the organizational source 
of stress. If schools improve infrastructure without addressing relationships and school climate, 
physical improvements alone may not produce psychological safety. 

An integrated planning approach avoids these fragmented responses by connecting 
intervention components within one institutional cycle. The findings consequently suggest that 
the concept of a safe school should be expanded. A safe school is not merely a school with fewer 
reported incidents. It is a school with systems that identify risks, prevent harm, support 
educators and students, provide accessible reporting mechanisms, respond appropriately, and 
continuously learn from evidence. Similarly, the concept of a thriving teacher should not be 
understood only as an individual teacher who demonstrates resilience. Teacher well-being also 
reflects the quality of the organizational environment in which professional work takes place. 

The proposed framework therefore positions school safety and educator well-being as 
mutually reinforcing components of educational quality. This provides a stronger conceptual 
basis for educational planning because it connects prevention, organizational capacity, teacher 
sustainability, and school improvement within one framework. 
 
CONCLUSION 

School violence and educator well-being should be addressed as interconnected 
dimensions of educational quality. Recent evidence shows that violence, disruptive behavior, 
workplace victimization, and weak organizational support can undermine educator well-being, 
while positive school climate, leadership support, collegial relationships, participation, and 
whole-school interventions can strengthen protective conditions. The central argument of this 
study is that educational planning needs to move beyond fragmented programs. School safety 
should not be treated solely as a student protection issue, and teacher well-being should not be 
reduced to an individual responsibility. Both should become integrated components of school 
improvement. 

The proposed framework consists of six interconnected dimensions: risk diagnosis, 
participatory priority setting, preventive intervention, educator well-being support, responsive 
governance, and continuous monitoring and evaluation. The framework provides a practical 
structure for translating evidence into school-level planning. For Indonesia, the implementation 
of Permendikdasmen No. 6 of 2026 creates a timely opportunity to institutionalize this 
approach. The regulation's emphasis on physical protection, psychological well-being, 
sociocultural security, spiritual needs, and digital safety provides a broad policy foundation for 
integrating safety and well-being into school planning. Safe schools require more than rules and 
procedures. They require organizational systems that enable students and educators to learn, 
work, and interact with dignity. Educational planning can provide the mechanism for building 
those systems and sustaining them through continuous improvement. 
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