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ABSTRACT
This study aims to examine the role of Figh learning in shaping the ethics
and morality (akhlaq) of students at Madrasah [Name of Madrasah or
Location]. Figh is often narrowly perceived as a normative legal
discipline; however, its ultimate pedagogical goal includes instilling moral
consciousness and ethical behavior. Employing a [qualitative or
ARTICLE INFO Quantitative or mixed-method] approach, data were collected through

Article history: [interviews, observations, and documentation or questionnaires]. The
Received findings indicate that Figh learning contributes significantly to student
30 Juli, 2026 character development when taught through contextualized and value-
Revised oriented pedagogical methods. Furthermore, integrating moral

25 Agustus, 2026 dimensions into legal rulings (ahkam) helps students understand not only
Accepted the ritual and legal obligations (sharia) but also the underlying ethical
30 September,2026 wisdom (hikmah) of Islamic teachings. This study recommends a more
holistic approach to Figh instruction in madrasahs to bridge the gap

between formal legal compliance and spiritual-moral excellence.
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INTRODUCTION

Islamic education in madrasahs holds a strategic role not only in transferring religious
knowledge (transfer of knowledge), but also in shaping the personality and character of students
(transfer of values). As distinct Islamic educational institutions, madrasahs are expected to
cultivate generations that balance intellectual intelligence, spiritual discipline, and moral
excellence. Amid the complexities of the modern era and ongoing moral degradation, Islamic
educational institutions face significant challenges in ensuring that religious values taught inside
the classroom are genuinely internalized in students' daily behavior (Lovat, 2017).

One of the core subjects forming the foundation of religious behavior in madrasahs is
Figh (Islamic jurisprudence). Traditionally, Figh has been perceived as a normative legal
discipline governing acts of worship (hablum minallah) and social transactions (hablum
minannas) based on Islamic law. However, in practice, Figh instruction in many madrasahs
remains trapped in a rigid, legal-formalistic approach. Lessons often focus strictly on the
technical validity or invalidity of ritual acts according to text, without deeply exploring the
dimensions of wisdom (hikmah), ethics, and moral values (akhlaq) underlying those laws
(Haneef, 2019). Consequently, a profound gap exists between students’ -cognitive
comprehension of Islamic law and their actual moral conduct in everyday life.

Prior research indicates that Figh instruction actually holds transformative potential for
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character building if delivered through contextualized and value-oriented pedagogical
frameworks (Zulkifli et al, 2021). The urgency of Figh learning extends beyond achieving
normative legal competence; it significantly enhances students' religious consciousness and
social discipline when integrated with practical habituation within the madrasah environment
(Nata, 2020). For instance, the internalization of Figh values—such as punctuality in
congregational prayers, honesty in commercial transactions, and social solidarity through
obligatory charity (zakat)—effectively molds student ethics and discipline when linked to moral
objectives (Rahman & Abdullah, 2022).

Nevertheless, implementation in the field continues to encounter classic challenges.
Teacher-centered instruction and rote memorization of legal rulings often lead students to view
Figh merely as dry, formalistic rules devoid of spiritual-moral depth (Musa, 2018). In contrast,
the ultimate essence of every Islamic legal mandate (syarak) is inherently oriented toward
human well-being (maqashid al-shari'ah), which is laden with ethics, justice, and lofty moral
values (Auda, 2021). Therefore, a paradigm shift or reconstruction of Figh learning
methodologies is imperative to bridge the gap between formal legal compliance and spiritual-
moral excellence.

Based on this background, an in-depth investigation into the integration of ethics and
morality into Figh learning at madrasabhs is crucial. This study aims not only to evaluate existing
instructional methods but also to explore how moral values are practically embedded to shape
holistic student character in madrasahs.

METHOD

This study employs a qualitative descriptive approach to examine the integration of ethics
and morality into Figh learning at madrasahs (Creswell & Creswell, 2018). A qualitative design
is selected because it allows the researcher to capture deep insights into classroom practices,
teacher pedagogies, student perceptions, and the institutional culture of the madrasah within
natural settings. This approach facilitates a comprehensive understanding of how abstract moral
values or akhlaq are embedded within practical legal instructions of Figh. The research will be
conducted at a selected madrasah in Indonesia, utilizing a purposive sampling technique to
select participants who possess direct and relevant information regarding the phenomenon
under investigation (Patton, 2015). The participants will consist of Figh teachers to understand
their instructional design and strategies for instilling moral values, school administrators to gain
institutional insights regarding curriculum policies and character education programs, and
students to explore their experiences and behavioral responses regarding Figh instruction.

Data will be gathered through three primary qualitative methods to ensure data
triangulation and credibility, namely participant observation, semi-structured interviews, and
documentation study. Participant observation will be carried out during classroom Figh
teaching and learning processes to directly witness how teachers deliver legal rules while
connecting them to moral and ethical dimensions or hikmah. Semi-structured interviews will
then be conducted with teachers, administrators, and students using an interview guide to
explore instructional challenges and teacher perspectives on moral integration. Additionally, a
documentation study will be performed by reviewing relevant materials, including lesson plans,
Figh syllabi, student worksheets, and institutional policy documents concerning character
education. The collected data will be analyzed using the interactive model of qualitative data
analysis proposed by Miles, Huberman, and Saldana (2014), which involves three concurrent
flows of activity consisting of data condensation, data display, and drawing or verifying
conclusions. Data condensation involves selecting, focusing, simplifying, and transforming raw
data from field notes and transcripts. The condensed data is then organized into structured
narrative text descriptions during data display, allowing the researcher to continuously
interpret patterns, regularities, and propositions throughout the study to ensure high research
validity.
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RESULT AND DISCUSSION
Paradigm Shift from Rigid Legalism to Value-Oriented Figh Instruction

The findings of this study indicate that the integration of ethics and morality into Figh
learning at the madrasah plays a pivotal role in bridging the gap between formal legal compliance
and spiritual-moral development. Based on classroom observations and interviews, Figh
instruction is no longer treated merely as a rigid transmission of normative legal rules regarding
ritual validity, but is actively contextualized to internalize foundational moral values or akhlagq.
Historically, Islamic jurisprudence education in formal schooling has often been criticized for
suffering from a mechanical approach, where students are taught to memorize ritual technicalities
and legalistic classifications—such as lawful (halal) and unlawful (haram)—without grasping the
transcendent ethical philosophy behind those injunctions (Haneef, 2019; Musa, 2018). In response
to this traditional limitation, contemporary educators in the observed madrasahs have
progressively altered their pedagogical outlook. Teachers have increasingly sought to connect
technical jurisprudence—such as purification (taharah), prayer (salah), and commercial
transactions (muamalat)—with the underlying wisdom or hikmah of Islamic law. This deliberate
pedagogical shift ensures that legal compliance does not become an empty ritualistic routine
stripped of conscience. Instead, it reclaims the moral spirit of Islamic law, fostering an
environment where students perceive jurisprudence not as a set of burdensome legal restrictions,
but as a structured pathway toward cultivating personal integrity, spiritual refinement, and social
responsibility within the madrasah community

Pedagogical Strategies in Translating Jurisprudence into Ethical Conduct

In classroom practices, educators implement this integration by utilizing value-oriented
explanations during lessons, transforming abstract legal doctrines into tangible moral lessons. For
instance, when teaching the jurisprudence of obligatory charity or zakat, teachers extend the
discussion far beyond standard calculation rates, asset thresholds, and formal legal requirements
to emphasize core humanitarian values such as social solidarity, empathy, and economic justice
toward the underprivileged. Rather than focusing solely on the mechanical fulfillment of a religious
obligation, instructors prompt students to analyze the socio-economic disparities that zakat aims
to alleviate, thereby awakening their social consciousness and moral duty toward community
welfare. This instructional strategy directly aligns with the broader philosophical framework of
Magqashid al-Shari'ah, which prioritizes human well-being, dignity, and ethical preservation above
mere formalistic legal compliance (Auda, 2021). Consequently, empirical observations reveal that
students demonstrate an enhanced comprehension that ritual obligations carry direct
interpersonal and moral implications. When students understand the ethical rationale behind
ritual rulings, their behavioral disposition shifts, significantly reinforcing their ethical conduct
both inside and outside the classroom environment (Rahman & Abdullah, 2022). This dynamic
proves that when Figh is taught through a value-laden lens, it becomes a potent catalyst for moral
agency rather than a purely cognitive exercise.

Institutional Culture and Habituation as Reinforcing Agents

Furthermore, the institutional culture of the madrasah serves as a vital reinforcing agent
for this pedagogical approach, ensuring that classroom theories are mirrored in daily institutional
life. The successful internalization of Figh values cannot rely solely on cognitive classroom
instruction; it must be systematically supported through daily habituation programs implemented
across the school environment. These programs include disciplined congregational prayers,
collaborative community service initiatives, environmental stewardship projects, and consistent
ethical code enforcement overseen collaboratively by school administrators, guidance counselors,
and teachers. This structural synergy between classroom instruction and institutional habituation
creates a holistic learning ecosystem, validating the perspective that effective character education
in madrasahs requires a unified framework linking cognitive legal understanding with practical
moral enforcement (Lovat, 2017; Zulkifli et al., 2021). When students are immersed in an
institutional climate where ethical behavior is consistently modeled, expected, and practiced, the
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lessons learned during Figh classes transition from abstract academic concepts into internalized
habits. The madrasah effectively operates as a micro-society where moral values derived from
Islamic jurisprudence are continuously lived out, reinforcing the symbiotic relationship between
formal religious law and everyday ethical virtue.

Implementation Challenges and Structural Constraints in Madrasah Settings

Despite these positive educational outcomes and theoretical alignment, several critical
challenges emerged during the implementation process that warrant careful examination. Some
educators noted persistent constraints related to rigid curriculum targets imposed by national
educational standards, limited instructional hours allocated for religious subjects, and varying
baseline competencies among students. These structural limitations occasionally force teachers to
prioritize textbook completion and exam preparation over deep ethical exploration and critical
philosophical discussion. When educators are pressured to rush through extensive syllabus
chapters to meet high-stakes testing demands, the space for unpacking the ethical depth and
hikmah of Figh contracts and rulings diminishes, inadvertently pushing instruction back toward
rote memorization and legal formalism. Addressing these hurdles requires continuous
pedagogical training, curriculum flexibility, and robust institutional support to ensure that Figh
teachers remain equipped and empowered to deliver value-laden instructions without
compromising syllabus objectives. Overall, despite these operational obstacles, the findings
strongly confirm that embedding ethical and moral dimensions into Figh education successfully
transforms legal rulings into practical, transformative tools for holistic student character building
in contemporary madrasahs (Nata, 2020).

CONCLUSIONS

In conclusion, this study demonstrates that integrating ethics and morality into Figh
learning at madrasahs is both crucial and effective in bridging the gap between formal legal
compliance and holistic spiritual-moral development. The traditional, rigid perception of Figh
as merely a mechanical transmission of normative legal rules has increasingly been transformed
into a value-oriented pedagogical approach. By connecting technical jurisprudence—such as
purification, prayer, and transactions—with the underlying wisdom (hikmah) and the broader
philosophical framework of Maqashid al-Shari'ah, educators successfully instill essential moral
values (akhlaq) in students. Furthermore, classroom instruction is significantly reinforced by
the broader institutional culture of the madrasah, where daily habituation programs, disciplined
practices, and collaborative community enforcement create a comprehensive learning
ecosystem. Although structural challenges such as rigid curriculum targets, limited instructional
hours, and varying student competencies persist, they can be mitigated through continuous
teacher professional development and institutional flexibility. Ultimately, embedding ethical and
moral dimensions into Figh education proves to be a transformative strategy that shapes
students into individuals who possess not only cognitive legal proficiency, but also profound
moral integrity, social responsibility, and character excellence.
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